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Reading and Responding

Interpretation and Reflection (IR1/IR2/IR3)

Lisez les textes suivants et répondez aux questions en détail.
Les dictionnaires sont autorisés.

Vous avez 1h30 en classe.
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Texte 1 - Chez la conseillére d’orientation

Mme P: Bonjour, Alex. Félicitations pour tes bonnes notes.
Alex: Merci, Madame Picard.
Mme P.: Qu'est-ce que tu as prévu de faire apres le bac? Tu as déja quelque chose en téte?

Alex: Dans ma famille, on est dans I'immobilier depuis toujours, de pére en fils. Mon pére veut
absolument que je continue la tradition familiale.

Mme P: Agent immobilier, c’est un bon métier... mais tu es sir que cela t'intéresse?
Alex: Pas vraiment. Mais grace a mes parents, j‘ai un métier tout prét.

Mme P.: Alex, tu as du talent, tu es curieux d'apprendre, tu es ouvert d'esprit, intelligent...
Pourquoi ne pas élargir tes horizons ?

Alex: Peut-étre..., mais avant tout, je dois respecter les désirs de mes parents.
Mme P.: Alex, avant tout, tu dois respecter tes propres désirs et tes propres réves.
Alex: Oui, mais, je ne veux pas décevoir mes parents.

Mme P.: C'est important de choisir son propre chemin dans la vie. Sinon, tu le regretteras
toujours. Dis-moi, Alex, qu'est-ce qui te passionne?

Alex: Bon ben, j'ai toujours voulu devenir acteur, mais je n'ai jamais osé en parler a mes
parents.

Mme P.: Alex, vas-y | Tente le coup ! Prends ton courage a deux mains et inscris-toi dans une
école de théatre. Poursuis la carriere de tes réves | Quand tes parents te verront sur scéne, je
suis sre qu'ils seront trés fiers de toi!

Alex: Oh la la! C'est trop difficile. Je ne sais plus quoi faire.
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Texte 1 - Questions

1. What strategies does Madame Picard use to encourage Alex to pursue his dream career?
Give detail. (2.1/2.2)

Madame Picard encouraoes Alex 10 pursve his
ACom  Corter. She doe\}) this by reasuming
hwn dhot ke 1§ canable of éo'\hc«\) what he\)
Aesies ;  and  Aciunoe  am 4h¢\)‘\m00r+ance
o {D(;(YUIV\O\ hs  Aams. she Clearu  and
cepeatesla ex\‘ﬂ‘q'\ng whu  he shavld not
L\‘uS\- 50[)\3\» the ddasire Fafh of his frimil
cand  _shoovld insieo\r&/ tollow his_own I)ch&s’iohl

2. How does Alex feel at the end of his conversation with Mme Picard? Justify your answer.

(1.1)
Alex  ceels uwnsu® o 1he end oc Hne conversadfion

This s C\éar &8 he Saus how c\\f(‘}col’r "p.ucsu}f)

o caccer n  geling W& ond thatr he is not
sece 1 ho con c\é-) Ww.oae exlams ‘on ey 1o’
ghou)‘\hcs how he s ourFP'\Srec\_/ ovr U:JOPF\QCS. s
Stades JU de Nne Sas pws guol tent aacin  Shown
3. How would you react if a teacher had this conversation with you? (3.2) WO Ur\CQr‘l‘O{.ON\rj

¢ o ttocher haa thy conversaton (Wil h

me | would geel happuy «nd inspyed.

14 wovlea mafke me ‘f(cle\) encouwtyged ., ond

| wWould most  hkcly reconsic\eru nny
G{DF\OH\S agler 5chcmL\)|Q L was  surc \?‘)\o\&

| woould follow  Yhe path og fomi lu,

Haen  heavrino TS  mishy C/\'\ano\\)e_ W\‘:)}o 5"Df’d]\)e_
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Texte 2 - Le télétravail

Le télétravail en pleine expansion

Travailler chez soi, qui n'en a pas révé ? Adieu les
transports en commun, le stress des embouteillages.
Imaginez n'avoir que quelques métres & faire pour vous
installer dans un bureau silencieux. ..

Vous avez envie d'exercer votre activité professionnelle
depuis votre domicile ? Grice aux nouvelles technologies,
c’est de plus en plus facile. Les travailleurs 3 domicile gagnent parfois moins
bien leur vie, mais ils connaissent un nouveau sentiment de liberté et une
meilleure qualité de vie. Et tous reconnaissent mieux profiter de I'existence !

Une meilleure productivité

Les salariés 2 domicile ne sont plus des exceptions : ils sont désormais plusieurs
centaines de milliers. Le télétravailleur peut, lorsqu'il est bien organisé, faire
bénéficier sa société et sa famille de son équilibre personnel et de sa
disponibilité, ~Les chefs d’entreprise observent de leur cété un gain de
productivité de 10 & 30 % selon les individus, ainsi qu'une responsabilité plus

grande.

Echapper au stress

Si les télétravailleurs travaillent mieux et plus vite, c'est qu'ils se sentent moins
stressés,  Ainsi, depuis quelques années, France Télécom expérimente e
télétravail A domicile, avec une centaine de ses 160000 salariés. Et toutes les
parties sont gagnantes : I'employé s’épanouit dans son environnement, I'entreprise
économise sur les cofits immobiliers, le client bénéficie d'un meilleur service,
Cette nouvelle forme d’organisation du travail 4 domicile est en pleine expansion
dans de nombreuses sociétés.
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Texte 2 - Questions

1. What are the advantages of this type of work for the employers and for the employees?

(1.1/1.2) _
the odvanfaoes (or | 1S | 2

| : 9 - .
Wweye s an inccase in (ProAuc{u 1ty ﬁﬂ—bﬁ
the, wockes, oc 307 ong {rhet\) U ia ke
on ot esponsiiliv.  for the “employecs

l

e houye o bc%\tr\)ha\ance be. Jm)eeﬁ) 1hew
loens\gna\ and comlu_ [wes theu arc mor€
orcc\)anxcp,\, ‘nauﬁ,

“““““ oT time i benefit

the societm  oand it gllowns timt forC peena)
\conv. (X alsSs b&ﬂ(’_F\"b The bUJ\ﬂ&SS (benen‘m

the empiouer), with better seruice for CoStomers
and Mo inNcome (or thé bousiNGss,
2. Where would you expect to find this text? (1.2)

This text mow  we in o heestule or
wOo K maf\)ap‘\ C__OC o Nne\.S Faﬂﬂr, as (¥
Aescrilomna o drend in Work choice beaom’n’)\O)\

wnceas i U' W IDOIDU l&x s

3. Who do you think this type of work would appeal to and why? Explain your answer. (1.2)
[ think this  1t4pe o work wWov|d cppce|
to _someane who U(‘iUQS ftarC awouw £OM ’A’)@ir
WO K ond  dsesn Y Wany 10 ve \ ?.06(5 da.
[ wWould also UYda oppeal +o thos wwho J

<¥OVH MINS  Wor siNaG LU\ ﬂ\em Se\oes &

A HKE wWorRINg W'\\i}") o%‘wer\s. 1% V\f\Om aopem

o woonger worr%érs who ”K’Q\U\&In C‘AY)0,0
and? oy Mngd e less trad Tlon®) wors 5{-3\1

4. Explain the use of the word «télétravail» (2.1)
™me word is uvsed 4o descabe woflk (wavau;)

atr  a  Mristance C-\—Q’qe’) Thas W vged ag i}
S @ new thwg  they js hecoming
INCre SNy~ populay NS there m‘o\\/\'f o+

mag@14gggezc>)\\)alw0(é to descrihe F bepoﬂ‘ CG%fb\T\‘hl
thege twey wordy Lescoihes eXxacYty how tWe work s donc




Texte 3 - La jeune génération est-elle préte a travailler?

La jeune génération est-elle préte a travailler?
, ST GV e"(d;} 0o

Un sondage des employeurs récemment publié révéle une inquiétudt’croissante de la part des
employeurs vis-a-vis de la qualité des jeunes qui, aprés leurs études secondaires, cherchent leur
premier travail.
«Les jeunes que nous interviewons ne semblent préparés ni a ’entretien qui va déterminer leur avenir
immeédiat, ni a une participation a plus long terme a la vie active.» C’est ainsi que Madame Emilie
Dufiesne, directrice de la société Dormez Bien (gros fabricant de lits et de matelas), a décrit la
situation, _ ol me

«Notre société souhaite embaucher en ce moment, dans tous les secteurs de notre activité — dessin,
fabrication, ventes, gestion — mais, dans les entretiens, il est rare que nous rencontrions des jeunes a qui
nous voudrions offrir un pos‘te\l&%? souvent, ils (ou elles) arrivent en retard pour I’entretien et se
présentent d’une maniére décontractee, ce qui nous laisse croire qu’ils ne s’intéressent pas au poste
auquel ils postulent. Ils portent des vétements qui ne conviennent pas au contexte d’un entretien; ils
donnent des réponses vagues aux questions; ils ne parlent pas clairement et sont souvent trés difficiles
a comprendre; ils n’ont aucun sens de ’initiative et semblent étre 1a malgré eux.»

Il est essentiel de porter ces faits a I’attention des professeurs et des administrateurs des écoles, pour
leur demander de mieux faire comprendre a leurs éléves la réalité du monde du travail. Ceci est trés
important non seulement pour I’avenir des jeunes générations, mais aussi du pays entier. Reste & voir si
nos ¢coles ont les ressources humaines et financiéres nécessaires pour relever ce défi et pour mieux
préparer leurs éléves.
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Texte 3 - Questions

1. What qualifies Mme Dufresne to comment on the survey? (1.1/1.2)

Modeme, Durércsnc S ?UaIKFiec& &S She 13
Mo nao Cy N )
the WE-Q/OF Q%_@WJMM hus\ness
R — \ .
selline, _Matresses , cnd” hog seen prst-hand
the MssuesS  suroundAing uoof\S Deople findine,
Wwof K, oNnd ktethq o }‘ob.'/’45 che has eh?’p/o ed
%qu ,wo;:le pre. N?ousm, she ipbld undersian
\mou)\)‘\rbﬂ/\(:—ol the GUfVC% i 5.

2. What is the journalist's purpose in writing this article? (1.2)

Theye pupose 6 to  inform the reader

og  the foro\oltmo with woonc  people

and  WOOK , and Yo JtodR the ) mpoltance.

Of peepariNa  npony people for the realijy
r W I M v N B B

op s,

\

3. What is Mme Dufresne’s opinion of young people? Refer specifically to the tone and
linguistic features of the text to support your answer. (2.1/2.2)

Mo some Dupresne had o neaahive  opinon

O uouno peaple. |t LS r,\_(iow\)she Aocsny want
to hire Mthem wund She lists all the re ¢ sons
whuy  tWwu ax® bgd emplouels. she uses

e \)ne,qa‘\‘l\))e, one. and  Ae r‘;’m{u{ Icmsx)ac\g
to conveu  this, sicling  Yheu hove. o ‘relc})eA
nwenney - thew  weay “iv\)convah\eﬂ% clothes”,

Theuv  aye ‘vﬁrt;) AEECVIY Yo undersyend ” and H/\'&S

‘o wve late’.
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Texte 4 - Au travail

Paul:

Julie:

Paul:

Leila:

Julie:

Leila:

Paul:

Bonsoir tout le monde. Ici, Paul Gérard avec notre émission Au Travail. Cette semaine
nous allons aborder la question de I'égalité des sexes dans les professions. Pour
debattre cette question, nous avons deux invitées Julie Martin et Leila Ahmed. Pour
commencer, je passe la parole a madame Julie Martin, professeur d’histoire dans un
lycée. Bonsoir, Julie. Selon vous, est-ce que I'égalité des sexes existe dans votre
profession?

Bonsoir, Paul. Je crois que la situation a beaucoup changé dans le métier de professeur
du secondaire. Autrefois, les femmes étaient moins bien payées que les hommes méme
quand elles avaient des qualifications identiques. La plupart des femmes étaient profs de
matiéres pour filles. Il y a cinquante ans, les femmes étaient obligées de démissionner
quand elles se mariaient. Maintenant elles regoivent le méme salaire. Elles enseignent
toutes les matiéres et le nombre de femmes proviseurs augmente, qu'elies soient
mariées ou non ... la situation s’est beaucoup améliorée.

Leila, gu'en pensez-vous?

Je ne suis pas du tout d’'accord! Ce n’est pas le cas dans d’autres professions. Il est
inacceptable que le plafond de verre empéche les femmes d'obtenir des postes élevés
dans les entreprises et dans la vie politique. La plupart des chefs d'entreprise et des
politiques sont des hommes. C’est absolument scandaleux! Il y a eu quelques progrés
superficiels, mais I'égalité des sexes n’existe pas et n'existera jamais. Les femmes sont
obligées de travailler a temps partiel a cause du fait qu’elles ont des enfants. Donc, pour
elles, la possibilité de progresser professionnellement reste unréve...

Cependant, dans certains pays, les gouvernements prennent des mesures pour aider
les méres a participer a la vie professionnelle en accordant des congés de maternité et
de paternité. Les créches et les garderies offrent aussi aux femmes des moyens de
retourner au travail.

Mais tout ¢a, ce n’est pas assez. Les femmes qui acceptent ces conditions minimales
permettent aux hommes de continuer a prendre tous les postes importants ...

Merci, Julie et Leila. On peut voir que I'égalité des sexes dans le monde du travail reste
toujours une question a laquelle il n'y a pas de réponse définitive.
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Texte 4 - Questions

le proviseur - principal of a high school

1. @have the conditions for women in secondary teaching changed over the years? Give
two examples from the text to support your response. (1.1)

The condiions honk chansec\ ay__women  now
ceaeye 1he same  Sg th

no  leonaer lhave {0 e when they Maet
Mmarcicd and  the amouny 9 femgle
Fr‘.mc\Fa\s he & nceaded.

2. What does Leila think about the place of women in the workforce today? What examples
does she give to support her opinion? (1.2/1.3)
Levlen beleues thetr women axe not being
tre o Xy e,cfuo\llu wn_the work porte +oAc‘2u
she belivey wWoMeNn aee. peeNeNded  crom m'mo
hiogh posiiony businésse s, that wornen arg
poced TO© Worlk part hime when they hewve

chy\aren and '\;'hu“lr Ahyvs hindes W@J\\k) PIO(EESSIoNG |

pec€oxmoance . she _Hnm ro that the Chanai@ mede_
owe only soper ficial, and It moany  pkogfessiong SHil|
3. Who presents the most convincing argument? Explain? (1.3) het LSS VeS .

dohe presenis Ahe most convincing ergomeny.
she aiues severedl  vealid easons h

cond, £10Ns  are }m;:mumc, £Or (JoMen \)\ leachin
wheh 15 what the AAuSSion  js about, iwhereds

: a0 S C the €S5S ONS.

dolhe en ebuts thiys with genuine reacon
wh wer argudneny 1 if\"c‘“‘d-u&r\(_ decs Th’.g’u
witR ineormedion  €com the “congyds 42 majerniie’

wh\%ﬁﬁﬂ%ﬁsaw\ makKes hev Qf80m€ﬂ§~ Mmore convgioyf)wcims.




Bonjour les étudiants,

Je m’appelle Joseph Weismann. Je suis ici aujourd’hui pour vous présenter mon histoire
d’homme Juif qui a connu La Rafle du Vel' d'Hivﬁle camp de concentration. Je suis né en 1931
a Paris. Jai grandi avec une grande famille, avec mes deux sceurs, Rachel et Charlotte et mon

pére et ma mére dans le 18tharrondissement. Ma vie était simple et ma famille était pauvre.

4 7
y@uste onze ans quand ma liberté, sécurité et b@re v@wt. Ca fait longtemps

mais mes mémoires sont trés clair/s. Je me souviens du matin, ils nous ont emmenés au Vel
'd'Hiv. C’était tot le matin, et nous nous somme réveillés avec les fracas et ma mére m’a tiré
moi et mes sceurs du lit, Je me souviens qu’elle pleurait. Mon pére a ramassé nos possessions
<
et il les a placés dans un compartiment sous le sol. Jai ouvert la porte et tous nos voisins
criaient et descendaient les escaliers en courant. Mon pére a fermé la porte et 3 crié, « c’est
dangereux !l ». Mon pére m’a dit que Iesgazis prenaient les juifs, et que c’était important
nous avons fait semblant de ne pas étre juifs. Avant que nous puissions nous préparer, la
M
police a fait irruption dans la porte et ils nous ont trainés dans les escaliers et dans la rue.
Tous les gens dans la rue criaient, suppliaient et ils essayaient de courir. Iis nous ont
rassemblés et ils nous ont mis dans le camion. C’était tres effrayant Sur ung petité enfant
comme moi, et la pire partie était que ma famille et moi avons séparé. C'était horrible. Je ne

savais pas si je reverrais ma famille.

Les conditions dans le vélodrome étaient terribles. J'avais une petite couverture, un pull, une
chemise et une paire de chaussures. Nous n’en avions pas assez d’eau ou de nourriture pour
plusieurs jours. Je ne savais pas ce qui se passait,je voulais mourir. Il y avait beaucoup
d’enfants et d’adultes malades. Les Nazis qu;ont organisé La Rafle nous ont donné un peu.dé
d’eau et éf nourriture pour notre survie, mais ce n’était pas qu’ils se souciaient. Aprés le
vélodrome, ils nous ont emmenés aux camps de concentration. J etais toujours séparé de ma

famille. J’étais effrayé et tout seul 3 onze ans.
Yy
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Les conditions dans le camp étaient trés mauvaises aussi. C'était sale, bondé et il n’y avait pas
suffisamment d’eau ou de nourriture. Je n"avais pas ma famille, mais j’ai rencontré un nouvel
ami, Joe Kogan. J’étais trés chanceux de trouver un ami du méme age que moi, et nous nous
entraidions. Nous savions nous devions nous échappe@camp. Nous savions que nous
risquions nos vies, mais c'était la seule option. Nous avons organisé un plan pour notre
évasion, j'étais tres effrayé. Nous avons distrait les gardes, et nous avons rampé sous la
clbture de barbelés et nous avons couru pour nos vies. J’étais libre, enfin, mais ma vie apres
_je-me-suis éctrappé était tres compliqué4. C était tres difficile @ commencer une nouvelle
vie, et ¢a a toujours été douloureux de §souvenir/\mon passé. Je n’ai pas parlé de mon passé

depuis longtemps, mais apres quatre-vingts ans, j’ai commencé a parler.

Je veux que vous compreniez mon histoire, et je veux que vous soyez reconnaissant. Je veux
vous compreniez que vous avez de la chance. Je veux que vous s&hiez que la haine et les
discriminations ne sont pas acceptable. S'il vous plait luttez contre ces choses dans le monde
courant. S’il vous plait aidez les autres. S'il vous plait soyez gentils, sinon, les gens

continueront de souffrir.

Merci pour votre attention.
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Performance Standards for Stage 2 Locally Assessed Languages at Continuers Level

Ideas

Relevance

Responses are consistently relevant to context,
purpose, audience, and topic.

Responses consistently convey the appropriate detail,
ideas, information, and opinions.

Responses successfully create the desired impact
and interest, and engage the audience.

Depth of Treatment of Ideas, Information, or Opinions

Depth and breadth in the treatment of the topic and
content are very detailed and varied

Ideas are elaborated, opinions and arguments are
supported and justified, and complex ideas are
communicated effectively, with originality and
creativity.

Comprehensive evidence of planning and preparation

Expres:

Capacity to Convey Information Accurately and
Appropriately

Use of an extensive range of complex linguistic
structures and features with a high degree of accuracy to
achieve interest, flow, and cohesion.

A few errors may be evident when attempting to use
more complex language, but errors do not impede
meaning.

Effective use of a range of sophisticated cohesive
devices to connect ideas.

Expression consistently appropriate to the cultural and
social context.

Very effective communication with a high degree of
fluency. Pronunciation is accurate, and there is little
hesitation in the choice of linguistic resources. Intonation
and stress are used effectively to enhance meaning.

Coherence in Structure and Sequence

Information and ideas are organised logically and
coherently.

Conventions of the text type are observed

Capacity to Interact and Maintain a
Conversation and Discussion

Interaction is initiated, sustained, and
spontaneous across a wide range of
topics. Comments or opinions are
adjusted or elaborated on in response to
reactions and comments. Interest and
enthusiasm for the topic of discussion
are conveyed.

A variety of communication strategies
are used with effect during interaction
(e.g. using new vocabulary encountered
during interaction, seeking clarification,
using appropriate pause fillers)

Responses are quick, confident, and
fluent. Topic shifts and unpredictable
elements are handled well

Grade = B+

Interpretation and Reflec

Interpretation of Meaning in Texts

Detailed and appropriate use of evidence from texts to support
arguments/conclusions. Interpretations are enhanced by making connections
within and/or between texts (e.g. comparing and contrasting information, ideas,
and opinions)

Conclusions are drawn about the purpose, audience, and message (argument) of
the text, and justified with evidence from the text.

Concepts, perspectives, and ideas represented in the text are identified and
explained with clarity and insight.

Analysis of the Language in Texts

The functions of particular linguistic and cultural features in the text are explained
with clarity and insight.

Detailed explanation of how stylistic features are used for effect in the text (e.g
register, tone, textual features/organisation).

Reflection

Critical reflection on how cultures, values, beliefs, practices, and ideas are
represented or expressed in texts.

Sophisticated recognition and explanation of connections between own values,
beliefs, practices, and ideas, and those explored in texts.

Critical reflection on own learning.

Relevance

Responses are mostly relevant to context, purpose,
audience, and topic.

Responses mostly convey the appropriate detail,
ideas, information, and opinions.

Responses generally create the desired impact and
interest, and engage the audience.

Depth of Treatment of Ideas, Information, or Opinions
Breadth and some depth in the treatment of the topic.

Ideas are elaborated by offering additional details, and
opinions are supported with examples. When dealing
with unfamiliar topics, ideas are presented as a series
of statements rather than as an argued position.

Sound planning and preparation

Capacity to Convey Information Accurately and
Appropriately

Use of a range of linguistic structures and features, with
good control, to convey meaning.

Mostly accurate use of high-frequency vocabulary and
sentence structures. Attempts are made to use some
complex language, and errors sometimes impede
meaning

Arange of cohesive devices is used to connect ideas.

Expression is mostly appropriate to the cultural and
social context.

Effective communication, with some degree of fluency.
Reasonably accurate pronunciation and intonation.
Coherence in Structure and Sequence

Mostly coherent organisation of information and ideas.
Most conventions of the text type are observed.

Capacity to Interact and Maintain a
Conversation and Discussion

Interaction is maintained on a range of
familiar topics. Some clarification or
repetition is required to comprehend
topic shifts into unfamiliar areas or when
complex sentence constructions are
used. Interest in the topic is conveyed
effectively.

A number of communication strategies
are used to maintain interaction (e.g.
self-correcting, responding to correction
by the interlocutor, seeking support and
clarification)

Occasional pauses to process questions
and to search for linguistic resources.

Interpretation of Meaning in Texts

Key ideas represented in texts are identified and explained. Interpretations of
meaning are supported with some appropriate examples.

Some conclusions are drawn about the purpose, audience, and message
(argument) of the text and supported with some relevant examples from the text.

Concepts, perspectives, and ideas represented in the text are generally identified
and explained with some clarity.

Analysis of the Language in Texts

The functions of particular linguistic and cultural features in the text are
described

Some detail in explaining stylistic features in the text (e.g. register, tone, textual
features/organisation).

Reflection

Some depth in reflection on how cultures, values, beliefs, practices, and ideas are
represented or expressed in texts.

Some depth in reflection on own values, beliefs, practices, and ideas in relation to
those represented in texts.

Thoughtful reflection on own learning.

Relevance

Responses are generally relevant to topic and
purpose, with some relevance to context and
audience

Responses generally convey simple ideas and
opinions, with generally appropriate information.

Responses generally create some interest, and partly
engage the audience.

Depth of Treatment of Ideas, Information, or Opinions

Some variety in the treatment of information and
simple ideas or opinions on mostly familiar topics.

Simple sentences usually containing one idea are
used with some effectiveness to convey meaning and
support an opinion.

Competent planning and preparation.

Capacity to Convey Information Accurately and
Appropriately

Use of a range of linguistic structures and features to
convey meaning. Reliance on rehearsed patterns.

Accuracy tends to be variable, with some basic errors.
Generally accurate when using formulaic expressions
and rehearsed patterns.

Cohesive devices are simple and repetitive. Reliance on a
limited range of cohesive devices to connect ideas at
sentence, paragraph, and whole text level.

Expression is generally appropriate to the cultural and
social context

Some hesitancy in responding. Pronunciation and
intonation are understandable.

Coherence in Structure and Sequence
Generally coherent organisation of information and ideas.

Responses generally conform to the conventions of the
text type.

Capacity to Interact and Maintain a
Conversation and Discussion

Use of well-rehearsed language to
maintain an interaction by responding to
questions on familiar topics. Some
reliance on the interlocutor to take the
lead. Some interest in the topic is
conveyed.

Use of prepared phrases to indicate lack
of comprehension and ask for support.
Often relies on the interlocutor's
sentence patterns to respond

Occasional silences because of lack of
comprehension and time required to
process more complex language and to
search for words. Responses may be
repetitive. Some hesitation in
communication when dealing with
unfamiliar contexts.

Interpretation of Meaning in Texts

Identifies and explains some relevant information from texts on familiar topics
containing predictable and familiar language structures.

Competent understanding of context, purpose, and audience, supported with
isolated examples from the text

Main concepts, ideas, and one or more perspectives in the text are identified, with
some explanation.

Analysis of the Language in Texts

Particular linguistic and cultural features of the text are identified.
Identification of stylistic features in the text (e.g. idioms, rhetoric, expressions)
Reflection

Some reflection on cultures, values, beliefs, practices, and ideas represented or
expressed in texts.

Some reflection on, with mostly description of, own values, beliefs, practices, and
ideas in relation to those represented in texts.

Some reflection on own learning.

Relevance
Responses partially relevant to the topic and purpose.

Responses convey some basic information that may
be appropriate.

Responses include one or more elements of interest
that may engage the audience.

Depth of Treatment of Ideas, Information, or Opinions

Some basic treatment of information or ideas relating
to simple aspects of familiar topics

Simple sentences are used with partial effectiveness
to convey an idea or opinion. Sentences may be short
orincomplete.

Some planning and preparation.

Capacity to Convey Information Accurately and
Appropriately

Use of simple vocabulary, short sentences, formulaic
expressions, and rehearsed patterns to convey meaning.
When attempts are made to elaborate, the structure is
often based on word order derived from English.

Frequent errors and incorrect selection of words from the
dictionary impede meaning

A cohesive device may be used, with some effectiveness.

Expression occasionally appropriate to cultural and
social context

Frequent hesitancy in responding. Pronunciation may
impede meaning.

Coherence in Structure and Sequence

Some basic organisation of information and/or ideas.
Some use of very basic conventions of the text type

Capacity to Interact and Maintain a
Conversation and Discussion

Routine courtesy phrases and basic
structures are used to respond to simple
questions on familiar topics. Reliance on
the interlocutor to take the lead and
maintain interaction. Some interest in the
topic may be conveyed.

Reliance on repetition and rephrasing of
questions. Partial understanding of
questions may lead to a response that is
not relevant

Frequent silences may occur because of
lack of comprehension and time required
to search for words and construct
answers.

Interpretation of Meaning in Texts

Keywords and some supporting detail are identified in texts dealing with familiar
situations

Some basic understanding of context, purpose, and/or audience

Identification of one or more concepts or ideas, with specific information in texts
transcribed rather than interpreted.

Analysis of the Language in Texts

One or more basic linguistic and/or cultural features of the text are identified
One or more stylistic features are identified.

Reflection

One or more familiar aspects of cultures, values, beliefs, practices, or ideas
represented or expressed in texts are identified.

One or more of own values, beliefs, practices, or ideas in relation to those
represented in texts are described.

Learning experiences are recounted.

Relevance

Responses have limited relevance to the topic and
purpose.

Responses attempt to convey some basic
information, with limited appropriateness.

Responses attempt to include an element of interest.

Depth of Treatment of Ideas, Information, or Opinions

Attempted treatment of simple information relating to
one or more aspects of familiar topics.

Responses are brief and often rely on a keyword to
convey basic meaning.

Attempted planning or preparation.

Capacity to Convey Information Accurately and
Appropriately

Use of a very limited range of vocabulary and sentence
structures, with single words and set formulaic
expressions to convey basic information. Reliance on
anglicisms to convey meaning.

Frequent errors impede meaning.

Attempted use of a cohesive device, with limited
effectiveness.

Limited appropriateness of expression.

Always or mostly hesitant in responding. Pronunciation
impedes meaning.

Coherence in Structure and Sequence

Limited organisation of information or ideas.

Limited evidence of conventions of text type

Capacity to Interact and Maintain a
Conversation and Discussion

Reliance on interlocutor to assist with
communication breakdowns to complete
sentences or to interpret intended
meanings.

Repetition, rephrasing of questions, and
a slowed rate of speech are required for
comprehension. Utterances rarely
consist of more than two or three words.
Frequent misunderstandings of simple
questions.

Frequent long pauses to process
questions and to search for words. May
resort to using English to convey
meaning

Interpretation of Meaning in Texts

Isolated items of information are identified in texts on familiar topics containing
simple language.

Identification of a context, purpose, or audience.

Understanding of information is limited to occasional isolated words (e.g.
borrowed words, high-frequency social conventions).

Analysis of the Language in Texts

Attempted identification of a basic linguistic feature of the text.
Attempted identification of a stylistic feature.

Reflection

One or more formulaic cultural expressions are identified.

One or more of own values, beliefs, practices, or ideas are identified.
Learning experiences are listed.
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Overall Folio grade: B+

Text analysis - Written - Travail B+

» The student identifies and explains key ideas from texts, but details are sometimes misunderstood: “he is not sure if he can do it”
(text 1), “have more time to benefit their society” (text 2). The student is able to draw some conclusions about the purpose,
audience and message of the texts: lack of detail about the purpose of text 3 for instance. Concepts and perspectives are
generally identified and explained, although the student only explains with some clarity who presents the most convincing
argument in text 4.

PS: Interpretation and Reflection 1 (meaning in texts) = B+

» The student is able to explain the functions of linguistic and cultural features with clarity, when talking about the use of the
word ‘télétravail’ for example. The student provides some detail in explaining stylistic features of each text: no mention of
stylistic features in question 1 of text 1, “lists all the reasons”,”negative tone” (text 2), etc.

PS: Interpretation and Reflection 2 (analysis of language) = B+

» The student provides some depth when reflecting on their own values and practices in relation to the texts: “| would feel
happy and inspired [...] encouraged [...] this might change my perspective” (text 1)

PS: Interpretation and Reflection 3 (reflection) = B+

Although some responses lacked detail and some elements of the texts were not fully understood, overall, the student was able to
provide elaborate answers to all questions.

Text production - Vel d'Hiv speech A-

» The ideas are consistently relevant to the context, audience, purpose and topic. The speech addresses students post WWII
whilst recounting WWII events/experiences. The speech consistently convey the appropriate information and mentions events,
opinions/feelings and advice. The text is engaging and successfully creates the desired impact and interest. It feels very
realistic.

PS: Ideas 1 (relevance) = A-

» The ideas include breadth and some depth (lack of depth in the conclusion) and are elaborated with additional detail and
examples. The student’s work shows comprehensive planning and preparation (research about Vel d'Hiv events/conditions is
evident, events are realistic).

PS: Ideas 2 (depth) = B+

"

» Although the accuracy is inconsistent (“j'étais onze ans”, but “avant que nous puissions nous préparer”) overall, the student has
used an extensive range of complex structures: variety of tenses, range of vocabulary, first person singular/plural as well as
impersonal structures, etc. Errors sometimes impede meaning: ma liberté [...] et bonne-heure volaient”, but the use of
vocabulary and structures is mostly accurate.The student has used a range of cohesive devices rather than sophisticated
cohesive devices. The expression is consistently appropriate to the context.

PS: Expression 1 (conveying information accurately and appropriately) = A-

» The information and and ideas are organised logically (introduction, chronological events, conclusion), and most conventions of
the text type are observed: imperatives, addressing the audience, etc.

PS: Expression 2 (coherence) = A-

Interaction - Problémes des jeunes B+

» The student’s ideas are consistently relevant and consistently convey the appropriate detail, ideas, information and opinions.
The student is able to talk about several issues faced by young people, and is able to answer every question appropriately. The
responses generally create the desired impact and interest: some response are a little repetitive.

PS: Ideas 1 (relevance) = A-

» There is depth and breadth in the treatment of the topic, the content is detailed. The ideas are not consistently complex but are
elaborated with additional detail and examples: detail about the pressure felt by students and its effects, detail about drinking
and peer pressure, etc.

PS: Ideas 2 (depth) = A-

» The student has used a range of linguistic structures with good control rather than an extensive range of complex structures.
Errors are rare and do not impede meaning. The student has not used a range of sophisticated cohesive devices: (“a mon avis”
and “je pense que”). The communication is effective, with some degree of fluency, and the student’s pronunciation and
intonation is accurate (only a few errors: “consideré”, estime). The flow is a little slow at times.

PS: Expression 1 (conveying information accurately and appropriately) = B+

» The interaction is maintained on a range of familiar topics. The student conveys their interest effectively. The student uses a
number of communication strategies, but requires very little support from the teacher (only one translation is asked and all
questions are understood). There are occasional pauses to search for linguistic resources which sometimes result in the student’s
idea becoming a little repetitive.

PS: Expressio ity to interact and maintain a conversation) = B+
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